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'//\_v. S C N ‘ Background . ] . ;
/ [ R 1; L i ’ "
- : " During . the past few years 1nterest centers have" been tr1ed 1n
- my‘classroom.j Unfortunately they were not w1dely used This
, . ) . ] / B
apparent lack of use/has-caused me to ponder Just why Since I
.fer. that learning ?énters are a valuable addltlon to the classroom,
; Al o
. N / - . .
I chen- decided to e#perimeht using_different mezns by which learning
: IS ; : _ . : -
. ] P L I - .
I centers could be-used more efficiently in the classroom. The questions~”
LT Co DO R - : D - A t
o that I asked myself formed'the framework for this paper. The’ '
! ; . ; L ) _ Co T
\ T qu :=stions are as folloWS"ﬂ S : _ S
' [ ;- ' - ' R
l How can 1nterest centers\be used as a V1able alternatlve
- for leamn:ng’. ! . B . 4
2. What is the must productlve and efficient way to 1ntegrate_
_ learnlng CEnters 1nto’the 1nstruct10nal sett;ng’ n h
. 7“' U . 3. In what ways do'children-enjoy:using learning centers?
y ‘Viable Learnin0~Alternative N S ' h
. — — _ S S
. Learn1ng centers proV1de fo“ alternatlve ways cf teachlng.; BT
' . Many of: the th1ngs tau°ht in schools today are too far removed fromv :
- 3
P - ’/’ Lo - .
) _f rreal life situatlons. »After Geachlng three years Vit seemed to. me -
: . . - PR . ./ : : - \ ST e
_/,.z R here is too much ”book le‘rning” tak1ng place in schools.
o SR Interest‘centers tan/be set .up-so that,zhildren "learn to make
~decisions and solve problgms. 'First children and teachers must
B T S ; : A .
‘ f‘determineﬁwhat they wanpito”do.‘~Second, they-must.decide how they
Coo L will do it;! They mus:'then consider-alternate'waysfof reaching. the .
: - goal. Thlrdly,‘th' ‘must’ flnd aqway to attack the problem ' Fourth,":
1 i . Y ' w5
PR N &
‘ \)bf;i N 4 P . =N ,
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if it does not work uhat else;can they try? 'Erfth,hself.evaluation
mﬁsc be done; This inforﬁation is used-to improve.the iearning centers
| by the process of self feedback . . ,l Lo |
Learning.centers can aiso encourage chlldren to - make ch01ces 1n
. develoo;ng their curriculum. The teacher structures the %ramework
y .
OF: ‘what - is to be taught The chlldren pr;ceed in dlfferent ways to
.:end up at the same place, . In other words the teacher is shcw1ng the . }

clzss that their ideas.count ‘she is at the samé time te111ng the ch11dren
thzat she trusts them.

“Another- choice the children have fnvolves'determining the.type,of
meliz they prefer. Elementary-aged children need more time to explore
their environment through building, creating, painting, drawing,

4 .

. tou:nlng, srelllng, and 1magining. Interest centers proyidettime'in the,

bus) school day - for chlldren to carry out these explorations.'
Sinchthe ch11dren are encouraged to make ch01ces, hey will

‘»y" S - perhaps feel more prid° in the1r completed products. As‘a teachef'
’ ’ i A L

th1s writer is concerned about the: 1ack of pr1de ch11dren haVe in Lhelr

. -work. So much work'ends up in the garbage canl It isfhoped.that the
interest the éentersfdeveloped,for’this study caused children to take
';f;V R ‘more pride in their work. - ' ' y -

o

ot

Classroom Integration
In past years,'children in my classroom were not adequately @

prepared to use learning centers. It was also difficult for me to

= - . ) . N B .
keep'track of who had been to the center and how' the center had been

[ERJ!:fjf.g SR L I O T S “-,:‘ S ) o
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K There are so many spare moments during the school day . “Interest
centers arela possible way of productivélyvuéing_this spare time.
~Instead of just sitting, children ¢an finish up, continue, or start’

:L E : o ] i e o
~new projects at the centers. Children can become more self-directed.
As a rcward for finishing work, they may work at the interest centers.

- - They;yoﬁlt—need:to ask-the teacher, "Jhat can.I d¢ now? "

! In this study, interet centers were introduced into the classroom
gradually. Classroom management was’ facilitated by a daily diary of

A ’ %
‘.

“interast center use.- L s

Affactive Outcomes

Since children are the major users of interest centers, their

feelings about the use of interest'canngs:are critical. It is essential
- ;to-find out which centers they prefer, and why they prefer them..

"Still another reason for considering 'childrens' ideas is that

d they perceive. the worid differently than'aaults:dol-.They can make

g

suggestions that are valuable in planning future centers. This valuable

feedback from children~maké interest céntgrs a useful addition to the
< - ‘ . ' : ' N '
classroom. N
In line with'this thought, the affective outcomes of students

. .were considered in the-design ‘of this study,. This was accomplished.

B& désighing and Eesting'apprépriate intefview téchhiques.

Before undertaking this study, a review of literature was under-

x.,_. o . ‘taken{ The results of this review guided the final formulation of the

N

. design’ of this study. The review of literature is given in the next
section. -
Q - : S S Lo

ERIC: -~ N e
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Review of Literature

i Kaplan, et 'al (1973) has stated that "Indlviduallzed Learnlng is

"the process of developlng and retainlng indlviduallty by a classroom

'organization that prov1des for the effectlve and efficlent learning

- experiences of each class member" p. x111. The needs of 1ndividual:

children are being considered more in todays' classrooms. Among thevmany

bocoks printed onfindivldualized instruction ‘two are’ ) .
especially'useful.i They were written by Johnson (1970) and Bechtol
(1973). An etample is glven by Frymler and, Galloway (1970) of a lv

traditional classroom where individual needs are not cons1dered.

Ty Joanny went directly to his homercom, took ‘his seat; and

- put his books away in his desk. After the:ritual of openlng
school -exercises, he turned to page seventy-s1x in his mathe-
met'cs book. Thz assignment was written neatly or. the boards
and he knew exactly what to do. IFf he worked hard and fast
Anough he might finish and be able to begin his. math homework °

'-f L (set 40),-which he. knew would be mentioned at the end of the

_p°riod He understood well this use of time before the .beginning
4of the next lesson. in’ readlng (p 3).

One way. to mget the~needs of individualvchildren is to introduce

pinterest centers. into ,the classroom environment. Learning centers can

LN . EE L

:serve many functions in todays classrooms. The purposes of such

learning-centers‘are giuenlby Kaplan et alf(1973).

 Learning centers\become the ve'dcles for moving . students away )
' from teacher dominated learning experiences and toward student-
selected learning activities. Learning centers organize and
direct learning experiences for,students by. allowing freedom wh11e
.providing structure. (p. x1v) _ RN \ '

o . o /

Learnlng centers are concept or1ented\ One/form of learning .
center is the 1nterest center wh1ch is the top1c of ‘this paper. As:

Bechtol (1973) p01nted out, interest centers differ from learning.

s ‘F‘hxv’é\ .



_ _centers in,one'primary way:
e et e o i L,
Unlike a 1Earn1ng station, the 1nterest center does not have
a Specifled set of objectives or-a management system. It does
have a purpose~-to build, to test ‘to read, to view, to 11sten,'
to explore (p. 83).
Learhing centers are then established to teach Specific'educatfonal
concepts,whereas 1mterest centers develop broad 1nterests
‘of 1nd1V1dua1 students.

.\ : . .‘ v .
A number of articles have been written on making the transition
\ . ' : i

from'a non interest center room to an'interest center'oriented room.
J Incividual articles by educators who hawve introauced 1earning centcrs
inco their classrooms.are*prSSentedlby Rapport (1976). lThis reyiew”
may be useful to beainners in’deyeloping interest centers. A step—by~

.step tratsition is glven by Kaplan et al (1973) on how to Lhtroduce

;
/-

-
=]
rt
n
e

est ceaters 1nto the classroom.
R , After a teacher.decldes to use interest- centers s(he\ may have
T a ny ber of"ouestlons. Questlons most commonly ashed by teachers.who'
are cons;derlng start1ng interest centers are presented by Vorght (i971).

.Rapport (1970) gives a number of suggestions.on_how to organize

-centers as'does Reasoner (1976)

centers into the classroom. ~ There aré also.a,numbe; of:books,that

Y R

. i . * ’ - : . . . oy
T give photographs of interest centers that have successfully been,eried

in classrooms.-Excellent resources for plannlng 1nterest centers
/

are glven by Dean (1974), Volght (1971), W1111ams (1969), Reasoneg (1976),

- v

Kapflor and Kapfler (1973), Forte (1974), Frank, (1974), ) Fssc”:(rgzz_we),

Aruitoxt provided by Eic:
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and Nationsﬂ(1§76),

e '

‘ R When 1nterest centers are carried out in’ the classroom teachers

\
"

-7 must reconsider the roles they play in the room. W1111ams (1969),

§

. stresses ‘the role of eXperimentation and sharing of results w1th

fellow teachers, :The changing role of the_teacher is discussed in Kaplan
et ‘al (1973). All. doés not always'proceed smoothly"in interest center

’

B , . oriented classroom. . Some suggestions for solv1ng classroom problems

.created by 1nterest centers are mentioned.in Kaplan (1970)
.;The use of:time-must also be considered'in classroom'using
:interast.centers. - Kaplan et al (1973) discusses how theﬁteacher
st"uctures classroom t1me. Other management.suggestions'may he found
R . in,? 2asoner (1976) Both of:thenabove sourcescmentionhthe'management of(
'childrens; time as well as the managementlof teachers’ time.
A 1imitéd emount of research:has.been done.onihow childrenlwere ‘
assignedltotinterest.centers. Only onehsource; Smith.andlxapfer.(1972)
consiiered group assignment. Their management groups here.by interest;

academic ability,‘workstyles social patterns, choice of day, learn1ng

styles, and teachers choice of groups. - , ' 4.L

- ‘ - It is the purpose of .this paper to. cons1der different ways of

V . -
3

‘ managing childrens ass:gnments to ;nterest centers. This is accomplished

I : : . e

I by using six different management .teéchniques.
L. - : .

| o - . . "Methodology

The sample used for th1s study consisted of the th1rd and fourth

grade students in the writers" homeroom. There were seventeen students
1 . ) ) . -
~in the class, nine fourth graders.and eight third graders. This study

- . . B : . . )

T(r .:u. | ‘j_.: - ‘:, 4hf - ‘ o 9 o
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with each technique." N

v

was conducted during the Rea“*ng hour. Reading hour'was:from 8:30 A.M,

s

to 9: 30 A M. five days per week The study was conducted from October,

1976 through March, 1977,

Aa previously stated the purDose of thlS study is to determine

the best ‘way to manage interest centers. For this study, an interest

.center is defined as con51sting of an 1nterest station--which is a
currlculum developed ‘by_this. writer}- Management of the" interest

ceater is accomp‘ished by one of six management techniques. The

.-l

effectiveness of the management techniquesvis the primary focus-of'this

study, v h .
|
' I

Each management technique' was paired with an interest center.

\

iPei:ing was.done at random.  For each of the six management'techniques

a pilot and test run ere made. -This meant that a total of 12 interest

centers were developed. EachIChild completed every interest center.
' The. findings of the pilot run were used to improve the
: ) . N .

-‘collection of data, ard. to Viron out" unforseen difficulties."The six
. stations used in this pilot éffort are given in the Appendix.

The. remainder of this methodology section d1sCusses the six manage-:

ment techniques and the correspond1ng six f%terest stations pa1red

3

-

-

Management %echniques
As an 1ntroduction to management techniques each member ofthe

¢ : .

class was asked to follow the same sign up procedure for the 1nterest

-

center. Children could 51gn up at anytime during the hour long Reading'

period ‘After they completed this task théy wrote the1r name on the



e 8

board in a designated area.'\At'the end .of class_ the board was checked

to make sure it inclpded all childrens' names,
\ /}n“gpe‘fifst technique , referred to as the "teacher assigned,"

f
' - '

children were asked by their teacher to work at .the center on a certain.

'déy. "This was aééémplished by the teécher selecting three.children'

to go to the interest center on.each day. This procedure was continued

‘until all pﬁ?lﬁggﬁ HE&fEarticibaEéd.' Directions at the center

B

alioved to chose at

\?xpiained what each person should do. In each of the six ﬁanagément

\

‘techniques ‘describéd in this paper, children were allowed to carfy

their project throdgh to completion; THe amount:of time involved ranged
from'bﬁe:pefiod to two .periods.. o ‘ ' ¥

" In the secon 'teéhniqué{\cal}ed,‘"daily sigh-up"‘children-weré

he beginning .of the day &héther or not they would

. like/ to visit the center on that day, _One da ‘before the center was

i .
" to begin it was announ
: / . o -

- near the sign up sheet to cbnquion.

!

ed:

3

/ Tomorrow there will| be a sign up sheet posted on the board.

If you would 'like to work at the interest|center sign your
nam@ on that list. \1 am sorry but only tpree'people may visit
a center each day. If the list is full Wbu will have to-wait

until another day. '\ . .

. ) » ) N ) “\ v N ) » L ] " i . N . .
.\ The following day the list was posted. " The teacher was stationed
R . S - . - o S T .
This cycle was repeated six times. -

. 4 R )
Before starting the third technique called, 'weekly 'sign up"

P

© a’class meeting was held, 'At\fhe meeting the following was announced:

Tomorrow when you come to. Reading there will be a sheet on the.
board. This sheet will have everyday of the week listed.: Ppick
_the-da§>of the'week you would ‘like to visit the interest center.
Put your name under that day, There is a limit of three pedple:




~

e at—a—station each day.. If you are aick, ‘nobody may replace you
for ‘that day. - when you come back you -may pick anothcr day to \
visit the center. L

.
v

A sign up procedure similar to the one used by the previous

technique was used in the fourth management: technique. It was called

o ' - ”paﬂtner.sign up''. The partner*technique, has each person sign up
B 4 . P ‘

¢ .. with a fricnd. Two sets .of partners COuld use the c\iter at one time,
L | .ASithere nere an'odd numher of children, one child repeated the )
c ;'-'center as a friend»to-the*remaining childT

The fifth technique was called the "no sign up center", 'The

\ ; dz- before the center was to begin cQ}ldren were told that some ime.

\- | .
during the next six days they would be required to visit the~i terest
" canter. TherekWas ro need for children to sign up. A three person

/
X4

linit was again impgsed resulting in those arriving at the center
using it first. o |

For thelsixth and final_technique called ""the small group center"
tnrce ‘or four child"en were ass1gned to the center. They were aosigned

P - 7 a task and were raquired to carry it out as a group. In' order‘to~' .
A

.- 4 .
Wt . . . B

o L complete the task they had to\cooperate with each other,,u
\\“ - - ~ ' N L . T /i“'
Interest Stations o \ , TN . e '
: N ‘ | ' N\ NS
. 5 Each of the s1x management tschniques was paired with an’ interest

‘ ~ . " ! . . -

B station. This pairing was done at Qandom. The result of this pairing
was six different interest centers. These interest centers were completed
by each of ‘seventeen students. Listed below is each learning station -

) . . W - o : . / ‘ : - .
/" .°! . and the corresponding management techniques. . ' ’

Aruitoxt provided by Eic:
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Interest Centers'Used in Test Run

- .

L
Pl

Station 7-Seed Station (Teacher Assigned) - - : e “.fe

- v Objectlves' : : ;
s /o 1. New media of dried beans and peas, and corn.

; ‘ .2, This exercise required preplann1ng of colors and design,
ﬂ ' 3 Fine motor practice. :

- Format- . - i o
1. €hildren, were told they could use picLures from the .
table—or draw pictures of -their own. .
_ 2. Children mouﬂted their. pictures on c¢ardboard.
/ “ . .. . 3, Glue beans, peas, and tapioca seeds on the cardboard ‘
’ ’ to form ‘a picture._ . \ - L e

Station B-Hobiles (Daily Sign-up)

ObJective5° .
A 1, Experlmeﬂt with-balance.
R " s+ 2., Use different textures, materlals, and snapes .to
' create an art form, or moblle -
. . i
Format’ : c . '
1. Materlals were put out on the table: markers, ‘fabric, : .
photographs, construction paper, and string.« o
2, Suggestions were: L
a. Make a fiobile with drawings of your favorlte season.
“b. ‘Mount, any p1cture you like on paper to form a mobile,
c. Make™a ficbile with different" shaped.pieces of paper.
d. Make a moolle about your favorlte thing: «anlmals ‘food, etc.

~

Station 9-Walt Disney (Weekly Slgn-up)

ObJectlves' c ‘ ' ' ‘ Y
1. Make the children feel they were really at Disney Land.
2, Explore a new A.V, mater1a1-v1ewmaster with reels.

. v \3. Building'with dioramas.. e
l _ - 4. Appreclatlon of the characters from the Disney books.
O -7 "ﬂ . ‘\\ - N

. Format: - BT
‘1, Post cards, Disney books, and viewmaster were displayed.
2. Children could use“the viewmaster reels to see what

Disney Land really looked like. /.

3. They could make a dlorama\ from their favorite Dlsney book
: aly
. or mov‘ef ! %y e
L . 1 4, Cartoon draw1ng (or puppets) of, Dlsney characters could be made._f
- . 5. Read a Distey book ) ’ ) S -
' ' L o - K /
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'l T o “What do you hear’

— T . n

.;‘. . Station 1d-Puppets (?artner Sign-up)

ObJECtIVES'
1, Creatlvely make their own. -puppets.
2. Play with™puppets already in our room.
*3: Make-up their own plays to go with puppets. .
4. Experiment with various media, ma1nly fabric, paper bags,
and popsicle sticks. :
5. Different modes of 1nstruct10n-f11mstr1ps w1th directions.
on making puppets. '

Format:

; S 1, ﬁhlldren were encouraged to make puppets. '
oo o -2, Sample puppets (finger, stick, bag, and paper plate)

5 “were d1splayed for motivation. .
Filmstrips could be viewed for 1deas.

Books were displayed on puppet making.

Puppets were shared with .the rest of the class

Those who .did-not want to make puppets could act out
a play with puppets already at hand

St_:LOﬁ 11-Senses. (Free Center)

ObJectives
L l A chance to use senses not always well deve10ped in school
' a. Smell »
b, Taste N .
. .. 'c. Feeling . . ! L T
_ - * ' - 2, An awareness of senfes used evéryday in school.
o - ‘a. Sight , _ b ' .
b. Hearing o ' ‘ ' :
CLT B N ‘ RS

. . ‘Format“ :
— : 1, Dittoes provided bas1c d1rect10ns.
' -+ 2, Smell-six mystery bottles were d1splayed from these "

o bottles the substances had to be identified.
L 3., Taste-Feeling-Smell- Pop corn, hcv does it feel=after it '

g ) has been pdpped°' What smell do you notice when the corn
NG TR is popping? ~How does ‘it taste? /
il mime .74, Feeling-15 ob jects were placed in a bag. Children had to
. e . identify what. they Yere feeling. «

; : 5. Hearing-Station -yourself in different parts of the school.

.. - “/\ - - . 7 o C

Lisa
R =
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Station 12-Puzzles (Group Center)

ObJectives\x» :
1. Work\together cooperatively with your group.
2. Manipulate puzzle parts.*
3. Assemble the puzzle.
4. A chance’ to work in a small group setting with: three other -
- _people. : -
5. A chance to work with class members they did not know

Format'
1. Puzzles were displayed on a table
2. There were:; N\

a. Simple puzzles

b. Medium puzvles . S .

c: 500 piéce puzzle. o L ST
. 3. The group chose the puzzle they wanted to work: on.

'§u:marfi. - - . C - e

The purpose of this paper is to‘determine“the best“hays tn-

manage interest “centers: This study cons1dered six techniques of

»assigning children to interest centers. Each technique was randomly

.

paired with an interest station, resulting in six_interactions. The

"teacher assigned" center was the first technique used. The second’

method of assignment was év"daily’sign up" sheet put on the chalkboard.

The first four people to sign up could visititheVEenter on that_day.f

in the third center children were given a. chOice of which day in the

.(.

: next week they preferred to Visit the center. This was-called the

rweekly sign up The fourth type of ass1gnment was "partner Sign‘

.'up Children chose a partner and were then assigned by the

teacher, a day to use the center. In the fifth type of adsignment the

first four children to sit down at the center could use it for the day,
without signing up.This: was -the "free center".' The sixth station

was a ''group assigned" by .the teaeher to work cooperatively to achieye“'

9

r
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one end product. Assignment to the center was determined by the

teacher.f. R
| ;Each'Childfin,the class went through.these"six assignment'centers

twice; all seventeen Childré?ji“ the ¢lass harticipated in all twelve

interest centers; <Thé/first sik'interest centers were used as a pilot

run for both the ch11dren and the teacher.. This was needéd to.help.»‘

<

' fam.liarize the childrenwith the’ six d1fferent methods. Since thé data.

RSN

for these first six. assignment statlons were used for tra1ning purpose

the rasults for these“stations are'not included ~The results for the /

v - . :
] i
R -

'rem=111ng six statlons however form the bas1s for this study \\

A tally record sheet was kept for each Chlld in the class. EWhen

bhe cnild f1n1shed a day at the center s(he) ‘was asked which’ method

e
." N -

of assignmenc was their'favorite. Records were kept for childrens

¢

'preference at‘all six.centergif : - S _' :

The results from the tabulation of these records are given in
T : . TN ' . . - -
. 2

the :esults'seCtion.

Strengths-and Weaknesses
. ) ._\ §§“.-l\ ) . ,l
This study has both its strengths and weaknesses.N,So?e of.

these are discussed in the following pages. AN o [
. . . .“..,‘I‘ .‘ . . "_ ol
S o ) A ;

. - k . . ~h‘y-j

Interest centers fill- an educational need. They maﬂhh the -

interest of the child to- what s(he) is d01ng As the ch1 d chooses ™

' what s(he) wants to do s(he) gets used to making dec1s1ohs w1thout the//G

teacher s direction.,Thls makes the meet1ng of 1nd1v1dual needs poss1ble.

i
i o

\
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/
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/

_ or/wrong answer; Th ere -is Just an end product

Black Earth,Elementary childrenﬁcome to .school with a broad

s

14

spéctrum of experiences. Centers can be established'softhat'nosone is

) . . )
/ T
S . . L '

favoréd because of social class3‘or ability. 'There.is not a right =~ ..

/

‘

~

/

tion in the classroom, Noneuof the ghildren'S'projects were.gradedr.
-Children were encouraged to evaluate the1r own wor<.l They were asked‘

& il - -

1frthey llked the1r end product.f If‘they did;fine. If they d1dn t r i

" \

thev oould comment on’ how they would make th1ngs better. At all t1mes

b e

-

L /

) - ~ a N
1// o An end product of ‘the interest centers could be to: reduce competi-

the emphas1s was placed ‘on personal growth This wr1ter tr1ed not to'".

R Sl

v comment‘on.whether she,thought the work.was good or-bad, CreatiVity_

was then encouraged. '.Childrens' work was not compared, hopefully
reducing competition'among peers.,'~ - S ER
. ‘ ’ . : . ' ot

Due to the llmlted amount of: phys1ca1 space 1n the room, the ”

1ncerest stations were thought to increase the level of 1nterpersonal

i

relationships. Chlldren were - able to- communlcate W1th each other-

=~ . -

whileltﬁéy'worked.Since they were?assigned to station§-in different

" ways,. an opportunity was provided for them to interact with"children :

2
EA

'with whom they had never before worked In some 1nd1viduallzed BN
classroom children are isolated from thls type of small group

Y

'1nteract10n.

- Black Earth pr1des 1tself in. be1ng an I G.E. school..Class'siéev

: 1s small and there 1s a full t1me a1d ‘to ass1st four teachers 1n each

-~ "\- 3

unit.:vThis factor contributed to1teachers havingfmore time for working
Lo o c 4 . .. o
with students. These factors. should raise thé quality of education.
They were particularly important .to this teacher since more time to
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' f.create centers and to make more accurate observations was" avaflable.

”WaaknesSes‘ o ", L

\

;i: luehced my perceptions of what is taking place in the classrodm._ My

hliked d01ng the activ1ties that the center had to offer They might

center.

. .. I
]
|

!

Direct teacher observation was a strength The teacher was
- ‘

f"right on. the spot " Immedlate feedback .was provided Lo the teacher.

R NG ) ";H'

Corrections in management and env1ronment were made before maJor

l . R

.problems developed ‘A beté%r feel for how children reacted to'centers

was obtained The fact that th1s communication was d1rect prevented
, .

.communication distortion‘ giving the teacher reliable inform;lion.

\.

. ~
¥ S T - . . . , .
s . . . . B . . - .. . .
. . ! R - .
2
EY - ’

Besides the strengths of the study listed above, there were also

\.,o‘ / : : : :
'.a namber of limitations. Being ‘the teacher as, well as the observer\‘:'"'

~ . \'\,

.\- i
N

aluation was- pureiy subjective. When the children were 1nterviewed

\

<

R : - : N B .

t=acher wanted to hoar. . o - : .

.(“ . ] . . . _/J'_,‘.l,_-', .
There was, another hidden danger regarding children s preference,f’

L BN

’”for being as81gned to the interebt centers. Students might not. have

’ -
.3

N

been able to Separate how they were" assigned to the center and how they

have reported they liked being assigned by the teacher for example,

- when they really preferred the activ1ty that was carried out at the =

. B . i } ) .
0t g

The results of this study applied only to th1s classroom. Few-

classes have this small ‘a membersh1p. Thus, generalizations stated in”

.f . ‘_l
~

‘the summary apply only to this classroom at Black Earth school Further -

study needs to be done to research poss1ble differences in the su1tab111ty

o
. v . . . ", t
.-

- . . .

’

o
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of using interest centers with. larger ‘classrooms.

. Results

N 2 o | . '
. . \

V. . » o Thghe types of information were gathered frum’this study. 'The."

first type of information presents the recorded preference of students
/. - : ’ ) . .« . T . : : '
with respect| to-the six management techniques. A summary of, this
L ’ . . - ’ - . ' [ - g \\. | i
'information is.givenlinnfable 1. The second type of informatihn
//further anaiyzes the Lnformatlon presented in Table 1. - Dahifis,
/ 2 / B ; . . (\ -
\'f “ '/ pres ented accordlno to each of the s1x 1nterest stat10ns (Ta L\\Z),r
'.% e -'by'crade, (Table 3) and by sex: (Table 4) ' '; "
o The th1rd type of 1nformat10n 1nvolves this wr1ters perqeptions
\ . (- : N
e ) .
- L,
., . o of “h= cn11dren as they went through the centers. Four types-of -
i : AT i e
J" Lot . . . . , . - " ‘ " . ) .
7perceptions were identified. ﬂTheseﬁperceptions involved the childrens':
©.initial enthusiasm, their use of classroom time, their “apparent-
- . > ’ .. , ‘A . ’ . ‘v o, - .. '. ' . . 5
.- 5 increase in[creativity, and their strengthening of interpersonal . .y/
- S ’- Cohy PR R - , . v» . : . .y
. relationships.!” . . - - -
S o A : NN ot - v
o oo : s N Lo T -e
S The following pages describe these Tesults in more detail.

' Manégement'Techniques L o - e

A Lo Table 1 represents the compg ite results for a11 17 students R

. accordmng to how" they are ass1gned o the center. As seen‘from the ..
B - B . A :. . .

results nearly half (49%) preferred he "partner .8ign up” About a ;
[

quarter of the students (23%) 11ked the group center.;_ﬂh - L

i "
. f ‘-
- . R R - . 2
- — i
Lo | i
N 1
- N - i - N ; -
- RN !
., . ;
a . 2N
N i KN
’ - |
. KA
! i
i
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" PERCENTACGE OF RESPOVSES PAVORING KACH OF SIX ASSTGRAENT METHODS
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nine percent of the fourth graders, but only 38 percent of the third
'graders preferred "partner sign up"._ Thlrty-flve percent of the

‘third graders in contrast to 11% of the fourth graders preferred

'g1r1s and only 37% of the boys preferred pa ‘cner sign up. Twenty- mei

l'”and Puzzle Center (65%) . Moblles Center. (41%)

el
o m-‘n-.—;.—‘q

18
_Differences between-grade and sex were also apparent. Fifty-~ -

L

<

the group center. Examlnlng sex d1fferences re 6ea1ed 63% of ‘the o P

fn1ne percent of the boys preferred the group center whereas only 14% : fﬂ\
S of the.g1r1s preferred this Way. - S - . -
In summary'Over seven out “of ten students preferredieither - /
o : . - o _.""j_ » ,.:\.',- . N .,v- . E . ] ' . ) !
‘partner or group center sign up. :Differences in preference - existed /
. o . ) : A ‘,.’, i ' . L ) ‘f' T o / .
betwéen sexes?and‘grades however;pj_ I P /
‘o . ke N T . RV . . ».\ . . "/"’
o e : ’ i
Furcher Analyses _ . - N o . .W

Table 2 shows the percentage responses for a11 ch11dren in. the’ s

ciass. Students referred the " artner sign up' in four out of. slxﬂ T
.8 P P P

//

/ r‘

interest centers. The 1nd1v1dua1 statfon w1th the 1argest percent Coe
‘ /AT

. IS
] i

of preference for "partner s1gn up'! was the Sense Center (71%) /

g

nd Seeds (fenter (/35%) ; |

~

: recorded the h1ghest observed percentage 1n the "group s1gn up“ / CEe Ll
category. e < - L /.
. ; - Ce / : Y/
7 : . /
> L.' ! .
w"- )
- 6. ; i
22 .
o ’/“ " 3 ‘
I N -
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- PERCENTACE RESPOVSE FOR ALL STUDENTS,
o=l

!

" Name of Center . Teacher Daily f’ Weekly 'Partner -  Free - Group
: | hssigned - SignUp Sign Up ~ Sign Up Center - Center

v

w6 6 BT PR N
| S S
© Valt Dsney . - 18 T - IR T

-‘ R . R I
is o ) 6 71‘ S 6 .( . '

bwle Y IR T 6B ] o
‘ T . L o . S

o Seeds

* Nobiles © &

f= 20

" Puppets

' ‘Senses:

! one )
i ‘ "
! e
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Tabie.3 presepts a breakdown by grades. On the whole th1rd

. graders preferred small group as51gnment wh11e fourth graders prefeired
partner.sign‘up.' Table.ﬁ'shows responses by sex.' The resu1ts strongly

1

zindicates that girls prefer."partner sign: up" wh11e boys prefer "small

group as51gnment"

~

In summary fourth graders (Table 3) and. girls (Table 4) preferred

RS o

e

|
1
I
o - ;..\'"partner sign up" while th1rd graders (Table 3) and boys (Table 4y

preferred "small group - 'sign up" As stated before the "partner sign L

~
A

H'up"was the most preferred method (Table 1) \Wlth1n~th13 category <
> NGO . . .

' Ki

e . .- the SenSe Center and Puzzle Center were the most  popular. ’
: : . ."-‘ i i . . ' | S ” : .
: Perceptions of‘Student Behavior. Lo O o

1

AS. ch11dren progressed through the centers they experienced

"y . Lo to .
4 . . ' X L
attitude‘changes. This writer observed a. positive att1tude change on

*,
N -

n@ part of‘her children during the time this study was being con-'\ )
. . - : g ; e
',ducted. Childrens attitudes;seemed to change in four major‘areas. AN

\

‘The children were anxious to try the center they made constructive:
. .j N .

tLe
.

e : ' use. of time, participated 1u creative act1v1ty 1ﬁstead of copying,'

o and.they,built neW/relationships. A discussion of these fout. attitude S
. 1 - : .. .._ -' o - . E ) o
.~changes follows. : ° , .
o S T : o O T . T,
o The children were extremely excited when interest centers were o

N
o N < . . 0 P B i : . -
oo introduced into the room. They were anxious for "their turn'.. Every- '

day,at least one person would ask 1f 1t was their day ‘to g0 to. the -

I3

center. Some even looked in this wr1ters 1essondp1an.book to see if .

1t was. Mtheir. day" -When a center came to, a'close (or even before

‘ . <

th1s) ch11dren asked what tha next Center was g01ng to be..

3 .

nNd?
G
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PERCANTAGE RESPOVSE BY CRADE
~ (Grade 3, n=8; Grade 4, n= 9)

J

B ¢,
P

-
(2N

% Name of Center

"'Al

bt
i,

Teacher '

Asigned

_ - Management

i Daily .-
Sign up

Weekly
Sign Up

.Paftner
Sign Up

- Free
Center

Group -

Center

~ Seeds .
|Mob§1es ‘
Walt Disney
Puppets Ll'

¢ Senses

 Puzzle Center ,

2%, 2%

1

13 s
13 2

EiRIE

.

139 119

%

=
Lat

13
1
38 6T
50 67 -
508
63 67 |

. 50% 20%

11

B B
13

5% 11
13

81

A

.
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TABLE 4

"PERCENTACE: RESPONSE BY SEX %%%; . | :

i (Female, n =8  Nale, n=9)

Name °f Center . Teacher Daily - . Weelly Partrer Free Group

- Assigned - - SigmlUp  signyp Sign Up  : Center .. Center

[ —

\ . , . f . |

s omom o m wmom |
il s B on ow o
Walt‘Disne',y'ly o 33 . 25 22 75 3 | 11‘ 3
o pqppeté | R T Ml' Y oo
Senseéxi' - . B IO | B

Puzile Center 11 - 33‘ - P 44’:

<
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Timelspent atlthe center was productive. ;Children?seemed:to“
set goals for themselves. If they.neededeeXtra time tolfinish
projects,they_stayed in for-recess or ashedafor more.time;duringv
the_day."One of»the‘most surprising,outcomes'was?how well.chlldren
used the center when they had a few spare minutes during the day,-

mllk break before lunch etc. In summary time spent at the

. / - . . ", ' .. T
center was -constructive. “ vt Ty

It was interesting to watch childrens' working. 'styles. At

% .

~.first -the children at:the'center:watched what otherﬁchildren'at7

.'the center’ were doing; If someone had a good idea otherslinfthé
S o group copied it. People not- working at”the’center obserVed“
£ ‘ o T . o . :
S children who were working at~the“center. Then when they v1syted
/ : <
S tne center they duplicated the ideas of previous students. As

S

-udents progreSsad through all centers they tended to think
morelindependently.- They didn ‘t seem as concerned with what others'

PR were doing. Creativ*ty improved Along with the. creat1v1ty children

l
i

'C'\ developed pride in thair work., Instead of throwing their progects

into the wastebasket they took them home_to share,with their
R o o :
parents. : S .

~

Another change in attitude could be. noticed in relationships

! . .0 ,

A " between class membérs. The different ways of assigning children

P .

I R 1

Aruitoxt provided by Eic:
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o N
to the,centers were positive learning. eXperlences. Chlldren were
o matched W1th people they had never had a chance to work with As - ~
N a result many\Btudents got to work with others they d1d nqt know
o . . i . R . / . ' : . .
. a . . PR :
Successes and: Failures
» EE. Listed below ‘are. some of the successes and failures of the 81x

>

tyoes of asSLgnment centers, as_ seen by th1s wr1ter., These in L

e " llarge part reflect a summary of this study.

:

Teacher Ass1gned ‘The "teacher ass1gned center" had two maJor

r

’ aayantages and one d1sadvantage. Groups could be arranged so that

cnlldren who d1d note know each other had a chance to work together

T L P051t1ve role models ‘could also be 1ntroduced into the group.
. , L& . R
3

Therefore the flex1b111ty of teacher selection would be the f1rst

.advantage of the "E eacher as91gned center" A second advantage of

PR &
\ s &

the "teacher ass1gned center" is that chlldren can be sent to the

.3

" center when they have completed a un1t of work. This method does

-

_ . not 1nterrupt the childrens' dally work They could £1n1sh one
project or ass1gnment before start1ng at the center. The d1sadvan-

'

tage of th1s method is: that 1t g1ves chlldren no freedom of ch01ce.=-"

They could not. select people they wanted to work with - ‘0r even p1ck
. . -

_ he day they wanted to v1s1t the center, ;Th;s method'thereforejhas

‘ ' ﬂ 1ts drawbacks also: ‘ \

o

Aruitoxt provided by Eic:
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aily Sign Up. The "daily.sign up"‘method.had two benefits. Children

Were allowed to choose the day they wanted to work at the center and

”this would be the primary benefit. With this type of center, allowance

‘18 made’ for childrens’ feelings. .o certain days children may prefer

oy
.-working on daily w0rk while on other days they may_ be in a mood to

3

-work at centers. A second’ benefit would be that children may sign up :

H0pportunity to make A choice.

with people they want to work with. Again,‘children are’ given a

3

The daily ”sign up" had several drawbacks. First'theh"dailyp

sign up" took place on the board veryday there was a mad rush to.

the boardlto 51gn up. for using the center thatﬂday. This' could ‘have -

been‘a safety factbr. ﬁDaily-sign‘up" maythaye benefited more

ag gr’ sive students, as, they were the ones that could push to thei-

A

board first. A second drawback ‘was that the, teacher had no- control

.

' oyer who\visitea the center‘at’the same time. When it happened that

. four students with poor working habits visited the center at the

'-_Jame t.me, they raised quite a bit of commotion. They did not use.

their time wisely and dLStracted other members of the class.

k3

. eekly Sign Up. Regarding the "weekly sign. up" there were quite a

.'few difficulties. Absenteeism was probably the biggest difficulty. )

If a child was absent a make up t1me had to be schcduled th1sv

ldisapp01nted the rest of the children that had signed up for the

”day.p We have tutors from the High School and parent volunteers that
o 5 L
work with all ch11dren._ These 1rregularities in weekly schedules

.ténded to-cohfuse'ﬁweekly?sign upﬂ Thefoqu\maJor advantage of

¥

N
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"Weekly s1gn up“ was that chlldren were'. glven a ch01ce of the day

,/

] they/wanted to visit the center.

Partner Slgn Up. _The "partner s;gn up" was-thé writers' favorite:

method of ass1gnment as. well as the chlldrens’ : The chlldren

picked a partner and the teacher could, dec1de on the day the pa1r

: would go to the center and what other set of partners they would go

with, The only dlsadvantage of this method was that there were.

an odd' number of chlldren in the class. To allow for\this one

group was allowad to. s1gn up -as’ a "trio”

Free Statlon.' The "free center"wwas the writers"least favoritef

e s

type _f ass1gnment method As 1n the "dally s1gn up“ there was a

) B LS——

. rush to_the-center. It was d1ff1cult to determ1ne who got there

i

first. A class meet1ng had to be held to set group rules on who

.”

T_could use.- the center. Agaln, the writer had llttle 1nput on - who )

N R . [

‘was tofuse the-center.. These were the.major disadVantageS‘OEA'

‘the .center. Itlwas difficult to determine any bénéfits of_this

- . ) : s ) . oy
type of assignment. BT

\

béroup Center, . The "group center" was the writers' second favorite

Awayfof assignment- This.interest center was designed~to allow

-chlldren to work cooperatlvely with each other. It was 1nterest1ng

/ . I3 -

to watch the chlldrens’ 1nteractions. Chlldren in the class got

to, know each other better. Th1s center did encourage new. relatlon-

K -

‘Shlps and develop mutual respect. These are the advantages of the

group center._ The only d1sadvantage would be that chlldren were

LN .4

’ not g1ven a chance to determlne who they wanted to work w1th g

' Y-



' centers5€evaluations

' divider. '

w

.

.Implications for Change

e

ta
4
"

After cond\Eting this study, thcle are a number of changes that'

should be considered

|
the'following areas:

.

'The

.« The environment.

1 . .
fromwthe classroom.

.’

:

by people workin° at

I

in future years.

'classroom environment,

b2
v

<

Changes are recommended in

a

types of interest

of:centers by children aﬁdftimefallocation.

interest center environment needs to be separate'

This div1sion can be ?ccomplished by a portable,

the center.

e

e and-sharing takes~place within the'center milieu.

scold them for making too much noise.

separateainterest center-workersﬁfrom the rest of the class..

~a separate room or conference _room. .

;,theuamount of”space~children need to work

.kids can "spread out" are def1nitely desirable.,

Another envrronmental improvement to be considered 1nvolves

AT S

th1s year children were confined by their work Space.

)
’

S,

’

“to. children working at the center that the teacher should have to

quortable screen would

Too many times

A storage

area to ho;se incompleted proJects should also be" con51dered

';gTypes ovaenters; After the'environment has been modified a

curriculum using interest and learning centers could be tailored

tool in determining proper centers for the class.

Bigger tables where,

Th1s d1vider would help elimlnate snme of the noise generated

B

'Quite a bit'of-talking;'laughing,

It seems unfa1r

Another

_desirable alternative would be to place:interest5center workers into

?to meet students needs. An in;erest 1nventory would be an invaluable

Since children :

are the major users,- why/ﬁot center instruction around ‘their personal

~ .

.interestsz

[

O
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"of media.
experiment with a variety of .media.
S

/ »
R .28
28 »

,
/
“//

'
K

Centers should be structured to accommodate different types

It is essential that children b%/given ample to time to
Quite :a bit of the school day

i

hildren need time to d;plore their worlds in a

/
!

fi

'l/

was to’ experiment with

/

is spent.reading.
variety Of ways. o I,. -
: .. The: initiaL attempt of this study
d’fferent method of center management. ObJectives for the centers
In future yeaZ ,»it‘would be useful to
/ ) It

< !
would also be interesting to run‘twoyinterest ceénters in the classroom
il . : .
. ‘ ' .

were extremely.general
establish learning centers teaching s ecific subJect skills.
at the same time. The centers woulj/not need to be related to each
In designing future evaluations

other in content.
Svaluations of centers by 'children.
s N i [/
of interest centers, this wﬁite%/would allow for more student involve-

\

. ‘ . :-'- .
IS o - //
ment in 1n1t1al planning sessiogns. After children had visited the

/
it would be useful to see what they thought of the - cont nt
lass meetings and brainstorming sess1ons

-centef
material of. the center.
would be productive for future center development. UtiliZing these
centers‘could be modified.to make them more useful

. suggestions,

to the ultimate users--the students themselves.
‘“; -

When talking about‘time two elements must be

’

Time Allocations.
spend at the centers. Most of tﬁe/ﬁhildren in the group, were .

he first is the amount of time children are allowed to

considered
encouraged to finish their centefs w1th1n the Reading block which is

’

/-
In’ fvture centers, students should be

4

/

i

only an hour long.

ne

LS

Q )
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encouraged to\take the amount of time they needed to complete the

2

projeCt (This is difficult in an I,G.E, school where children have

. co fold up and g0 “on to another class at a specific time )

It WOuld be useful to~Carry out the original exPeriment over

"a longexr period of ‘time, Twelve interest centers were created and
A S E

used during the course of this study. It _was difficult to plan and

carry out the centers in this limited amount of time. Replication

" of *h‘S type of center assignment method Would make this study more

-useful if it Werencarried out three or four times;during the school

year. _ : -

9.
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.‘ead in Ce

Object
'\ 1.

\ 2.

Format
l.

Station 1

ObJect
1.

2.
-3,

Format
"1,

2.

3o~

‘~could see what the writing said, :
. Each day we turned over oné of the circles.
‘writing on the circle (number of - ‘people in your familyy
‘favorite class, color of your eyes, ete, ) 7

Each member of: the class added a petal- that. anfwered the

APPENDIX

"Interest‘Stations-Used'in Pilot Run.
l.l, M ’ P '
nter
jvess, IR o SR
Get the children used to following directions. ‘ '
Help the class get better acquainted
- N \, -

. . .
-

' | .
Circles were tacked to the. bullet1n board thd,side that |

faced the bulletin board had writing on it. jobody-f

e read the

question. So the product was a daisy. -

(Teacher A551gned) .
ives: = ‘ ' h

_Children will learn to follow directions W1thout

" teacher help. = ‘ \

*Practice in using a phone book, explorlng how™it is -put

together, using a phonebook. when calling a friend
Practlcal appllcatlon of alphabetical order.

Three index !cards contained 7 questions each about the
phonebook.,’ ) , ’

Each child selected a card and anSWered the questlons on a

separate sheet: of, paper.
Example questlons

"a. What is the telephone number of the fire department7

‘b, Name 'three p1aces -you. could 80 "to’ 1f you were p1ann1ng

on buying a bike. ' - "

c. Write the telephone number of five people in this class.

32
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"station 2 (Daily Sign-Up)*>

Objectives: :
. . 1, Use of 1magination to create a new country. v
oo ' . 2. A chance for people working at the center to communicate

with each other.

y : o 3. Use the newly created couniry as a basis for a creative
A - writing,
. . . Format: : ’

. - 1. Paper lollipops are put on.the bulretin board

. : 2. Next to each lollipop is a label’

- a., Lollipop' cars

b. Lelli pop.food . ' .

c. Lollipop schools B ' ‘ ’

e d. Lollipop houses, ete.

o _ " 3, Children many use scrap material, magic markers, and

' ‘paper to build Lollipop Land. ‘

fXd

s:"ation 3 (Weekly Sizn-Up)

ObJectives- ' 4
1. Awarenass of ‘Fall tnrough touch and smeil, as well as
sight. ] -
2. Experiment with different media 1eaves, pa*nt water
color. :

Format- v :
1. Children were asked to gather ob1ects £rom their home
. that reminded them of Fall. They were to bring these
to school for a display. .
2. Activities were diSplayed on paper leaves made in Fall
T~ -~ colors.. T
_____—a, Screen and paint prints. - v
‘ b. Mount and identify leaves collected at home. .
c. In I.M.C. find out why leaves. change color.
d. Make a book that shows . how leaves change through
. " the year,
1 e. Trace a.leaf, then paint it. S
' f. Find qut what Indian Summer is, make a tape about it.

Station 4 (partnéer Sign-Up)
. - jectives- ‘ . -

1, Awareness of the types of transportation we use. °veryday.
2, Consideration’ “of transportation methods we never use.

3. Predict what future transportation. is like.'

El{fCl T S o _-&'@:‘s :

4
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tation 4'(eontinued)

Format- ~ :
" 1. Eight p1ctures show1ng types of transportatlon were
displayed on the board.
2. Each picture contained 2 or. 3 ideas. for activities.
‘3. options included were:
. @< ;Cartoons , :
b.’ Stories
c. Mapping
) A d. Building with t1nker toys
oo . e. Clay _ S ' .
B ‘ £. Bu11d1ng an a1rport

tation 5 -Block Center (Free Center)

ObJectlves : -
. ‘ 1. Give the children a chance to manlpulate.
Vo ' ‘2. Creativity through building.
; 3. Perception check. '

- Format: . L . :
1. Options were listed on the covers of boxes that housed the
“ materials, ' .
"2. Copy a pattern from a book (Playschool des1gns)
3. Create your own designs by using different shapes. el
. 4. Use-odd shapes to form one larger shape (i.e. a square)’
K 5,,Pu271e follow1ng the pattern put all tne shapes into a box.

™~
~

.

Statlon 6- 16 mm novie, poetry, filmstrip, and descriptlons (Group Center)

ObJectlves :
L. Children will have an opportun1ty to work cooperatlvely 1n
a small group. :
.2. Exploration of a media never used before (16 mm film)
3. Encourage members of the group to get to know one another

better. y
Format» v R :
l. There are 4 statlons, each group may spend three days at a
' station. '

‘2.4 stations were:
f 0w a, 16 mm f£ilm . ~ :

. - b, Make your own filmstrip based on an already existing story
i e .. or make up your own. | ‘
! o ¢.. Select a plcture. List descrlptlve words, build ‘a strong
: '” . paragraph using’ ‘these words.: :

d. Plck & subJect ‘i.e. winter, f1nd poems on this top1c

" copy ‘and” 111ustrate dlsplay on bulletin boaxd. ‘

-, s . -1
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